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ABSTRACT

This study offers methodological contributions fesearch and educational
projects involving the use of narratives and reéflecprocesses. Based on a
study of professional practice, written narratiiesm clinical sessions
within Occupational Therapy were analyzed usingdaggories proposed
by Hatton and Smith (1995), to show the proceseefdécting on actions:
descriptive narration, reflective description, dalreflection and critical
reflection. The results presented in this papeceonthe details involved in
putting this methodology into operation, especiakgarding the format
(grammatical structure) and the content (manifestftection) of each
category. In this respect, complementation of tleekvof Hatton and Smith
was sought by providing better systematizatioruking these categories.
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RESUMO

Este trabalho oferece contribuicdes metodoldgieaa projetos de pesquisa
e formacéo que envolvam o uso de narrativas e ggosereflexivos. Com
base em um estudo sobre pratica profissional, faaalisadas narrativas
escritas de sessdes clinicas de Terapia Ocupacigiiedando-se as
categorias propostas por Hatton e Smith (19955 paidenciar o processo
de reflexdo-sobre-a-acdo: narracdo descritiva,rigéscreflexiva, reflexao
dialégica e reflexdo critica. Os resultados aptesks referem-se ao
detalhamento da operacionalizacdo da metodologimetido em relacdo a
forma (estrutura gramatical) e aos conteudos @&fileevidenciada) de cada
categoria. Neste sentido, procura-se complementeabalho de Hatton e
Smith, oferecendo uma melhor sistematizacdo paspaessas categorias.

Palavras-chave:Narrativas. Educacao. Metodologia de pesquisa.
Profissional reflexivo. Terapia ocupacional.

RESUMEN

Este trabajo ofrece contribuciones metodolbégicasa pproyectos de
investigacion y formacion que envuelvan el uso deativas y procesos
reflexivos. Con base en un estudio sobre practicdegional, han sido
analizadas narrativas escritas de sesiones clideakerapia Ocupacional
utilizdndose las categorias propuestas por Hattddméh (1995) para
evidenciar el proceso de reflexion sobre-la-accigarracion descriptiva,
descripcion reflexiva, reflexion dialdgica y reflér critica. Los resultados
presentados en este trabajo tienen por objetivallaieta ejecucion de tal
metodologia, sobre todo en relacién a la formayestra gramatical) y al
contenido (reflexion evidenciada) de cada categbeaeste modo, se busca
complementar el trabajo de Hatton e Smith y ofredbie una mejor
sistematizacion en el uso de las categorias.

Palabras clave:Narrativas. Educacion. Metodologia de investigacio
Profesional reflexivo. Terapia ocupac#on

INTRODUCTION

Ever since the 1980s, interest in investigatinggesional practice has been
increasing in many professions, especially after nddd Schén’s
contributions (1983, 2000) on the nature of thisacice, which is
understood not as the use of theories, but asrtbelkdge produced by the



practitioner based on situations where uncertaisitygularity, complexity
and conflict of values occur.

These assertions have also contributed to changes iteaching practice of
professions, not only in the initial education, kalso in the continued
education, mainly because they value formativestigative activities,
referring to how the students and/or practitionezenstruct their
understanding of their professional activity (Mianki et al., 2002;
Almeida, Feuerwerker, Lhanos, 1999).

The knowledge demonstrated in everyday situatiengacit, or implicit;
practitioners know that they know but they canngglan what they know
(Schon, 1983) and it needs to become explicit oheoto be known and
assessed. Thus, practitioners must get involveéflaction on the process
of action, which will allow them to discover wheth#heir actions are
coherent with their beliefs and personal understaypdredefine the
meanings and even produce new knowledge basedse thflections.

The reflexive process, characterized as a type of thinking linked taaarct
and which demands a qualified action different fribra routine (Rodgers,
2002; Hatton, Smith, 1995; Dewey, 1976), has become of the most
important elements to understanding the constmcitd professional-
practice knowledge. Moreover, it has also beconeentlain point to guide
the learning of the practice, as it offers a widererstanding of the
relations established with other ideas and expeegntherefore creating a
condition of learning continuity (Rodgers, 2002).

Thus, several strategies have been used for résaadceducation to access
the reflection on practice, the main one beingrdfeexive diary (Zabalza,
1994). The contents of the diary work as a desonpof the practice, in
which students or practitioners can report whair tteflections and actions
were in a given situation, offering access to thadnfixing the action in
the context where it happens and making their wtdedings explicit, in
such a way that it permits a return to the expeggiRodgers, 2002; Cunha,
1997). The psychologist Jerome Bruner (1997) caltés process
descriptive thinking, which is a kind of thinkingome in private and
concerns the connections between the specific ewerrder to explain the
reasons.

The process of describing their own experiencewalldhe subject to
reconstruct their discourse and offers them newsesnestablishing a
dialectic relation between experience and desonptiintervened by
reflective processes (Rodgers, 2002; Cunha, 1997).

Therefore, understanding how these reflective m®se® occur and what
they really show has become very relevant in theeod of teaching and
research. In a study conducted with students frobe dourse of initial
teacher education of reflexive teachers in the Ehmsity of Sidney,
Australia, Hatton and Smith (1995) indicated tha tvritten descriptions
proved to be the most adequate tools in order tovstifferent types of
reflection used by the students.

For the analysis of these narrations, the authtwesse an operational
structure based on the model of reflexive levedgprmposed by Van Manen
(1997 cited by Hatton, Smith, 1995), originatednirashe work of the



philosopher Habermas, where four different typesdescriptions were
evident, varying from a simple description of aremy to reflexive modes
that justified the actions and also made the unaleding deeper and more
explicit, including previous experiences and otlwentexts. They are:
descriptive narration, reflective description, dalreflection and critical
reflection. Both the content and the different laage structures used in the
narrations assisted in the classification of th@esyof reflection, although
this process was not explained in the article.

All types of reflection were observed in the resydtesented by Hatton and
Smith (1995), although there were qualitative défeces among them. The
authors emphasize the importance of not placingetttéfferent types in a
hierarchy, at least not without explaining how ight happen. One example
of this fact was the quality of the descriptionsamEtterized asritical
reflection (awareness that actions and events are not orplaiard by
many points of view, but also by the different sbdiistorical-political-
cultural contexts), because even though these idgeos tried to include
wider contexts, the content of the reflections pebto be very superficial.
On the other hand, the descriptions characterizeddialog reflection
showed more consistent reflective contents.

These categories were also used to analyze thefrdaaa study which
sought to understand the educational dimensionrebdein therapeutic
procedures of Occupational Therapy based on thestigation of the
descriptions of a practitioner regarding her pract{Marcolino, 2005).
During the process of data analysis, it was possiblgo into deeper details
with the use of the categories, identifying unigth@racteristics for each
one of them, thus complementing the work of Hatind Smith (1995).

METHODOLOGY

This paper is part of the results from the reseanemtioned above, with
emphasis on the details of the use of applied oatsyin order to show the
reflective processes observed in the written naest

The research data come from an occupational ttetimpiritten narratives,
comprised of ten clinical appointments of a sing#&ient, collected from
March to May 2004 The therapist was asked to present narratives tha
could express the description of the events aloitly er reflections about
what she considered relevant (reflection on actidhg analysis of the data
was based on the categories of the different tgpesflective processes, as
proposed by Hatton and Smith (1995).

At first, during the data analysis process, andraféading all the written
narratives of the appointment sessions, we trieiddeatify the parts where
there were traces of reflection. In doing so, weaewable to develop a
picture with parts of description, characterizediessriptive narratives, and
reflective extracts. Each extract was calleczamnt.

! Treatment in the area of Mental Health. At theetjnthe patient was a 16-year-old
teenager, with a clinical diagnosis of schizopreennder Occupational Therapy treatment
in a private clinic for six months.



After this phase, a new reading of the reflexivéraots was conducted,
where it was possible to categorize the reflexivengs, because in some
extracts the occupational therapist justified hetioas, characterizing a
descriptive reflection, and in others she expanted reflections in a
conversation with herself, including past eventatesl to the treatment, the
relationship with the patient, the information pomsly collected in
dialogues and in her observations, which charassd alog reflection. No
critical reflection narratives were verified.

Even so, because some fragments had a similartgteychere were still
some doubts as to which categories they shoulchdleded in, and they
also expressed the therapist’'s perception of theerga Although these
events could be considered as talking to onesedf; seemed to refer to the
present moment, not a return to the past. Besidesy were not
characterized by a previous or future action, dredefore did not offer a
justification. Hence, although they might have seéro be cases of dialog
reflection, it was inferred that these fragmentsilddoe closer to descriptive
narrative, as they described the therapist's stibgeobservations, where
she had a hypothesis but did not explore it. Thiisse fragments were
classified aslescriptive narrative.

In the next stage, each kind of reflective nareatvas analyzed separately.
At this moment, it was possible to identify the garities among them, not
only concerning their content and purpose, but &ls® grammatical
structure, which mostly contained repetitive eletaen

It is important to note that the categories progokg Hatton and Smith
(1995) were not described in detail and the autdatshot discuss in depth
the way they worked during analysis of the studemasratives. Although
such categories can be used freely, this fact doesffer a clear structure
on how to use them. In this paper, we intend te@roffontributions for a
clearer understanding of these categories and trs®rin research and
teaching, emphasizing that there are tenuous Beesrating one kind of
reflection from the other.

RESULTS

The following are the different types of narratimed reflexive descriptions
observed, highlighting the content and the grantahstructure associated
with each type. Each category will be followed byarative or reflexive
excerpt, an example, in which the grammatical stinec will appear
underlined

DESCRIPTIVE NARRATION

Descriptive narration is the recording of the egemhere there is no reason
for taking an action. The excerpts of descriptigerations are restricted to a
description of the situation and its context; tipegsent the sequence of the
plot, showing the actions of the characters invdblweithout explicit
reasoning.



As previously presented, descriptive narrationudek a type of fragment
that presents the therapist’s perception of theepiatand it seems to
describe the therapist’'s subjective observationtha present moment.
Grammatical expressions typical of these event&weseems, | observe, |
notice. There are other grammatical expressions that seemdicate a
subjective observation of the therapist regarditgutwmight be happening
with the patient, such as: [the patient would tbgihg to understand, paying
attention, tries to comprehend.

| am going to call F. in the waiting room. F. come® the room quickly
saying that she needed to make two birthday gift$wo of her classmates,
one for April £'and one for April 4.

| say that before we start the projects, | neetiatb to her about a very
important thing and | talk about the research. &ickly says that she
accepts and | mention the need to speak to heranah she needs to sign
the approval document. F. says she loves to helplee.

As soon as | finish speaking, F. asks me to hetprteke something to give
as a present for the girls... and she says we musy i order to have
enough time to make both presents. | say how minck she has left to
finish the gifts; | tell her how many appointmersise still has to finish
them. But_F. does not seem to list@md soon starts opening the drawers,
walking around the room. {appointment)

REFLEXIVE DESCRIPTION

The reflexive description tries to offer reasons flee actions based on
personal judgment or on literature referencess | attempt at reflection,
but in a descriptive form. It recognizes differ@oints of view and it arises
in two forms: a) centered in the personal perspertb) centered in the
recognition of multiple factors (Hatton, Smith, 59

Two kinds of reflexive description narratives welgserved, with the same
structure differing only as to the type of reastorghe actions: one of them
shows the objective of the action (a); and the roif®ws an investigative
intention (b).

In the first case (a), the most common grammatioattruction is the use of
the verb in the first person singular, presentéeshowing the occupational
therapist’s directive actions, such asmake, | show, | try to associate, | try

to do, | decide, | ask; followed by an expression that shows reastnysng
to, so that, with the objective, to try, | try to make, | was trying.

| ask her if she has thought about something te g&va present, she keeps
walking around and says that she doesn’t know,thatll had to help her
think about something. At first | staiduching some materials and invite her
to do the same, aiming tprovoke her to reach a certain product! (1
session)

In the second case (b), the same grammatical catisin (use of the verb
in the first person singular, present tense) ikWedd by an expression to
characterize the investigative state, suchtasnvestigate, to understand
better, trying to better understand, trying to know, to see if, to try to
under stand, to know better, to try to observe.



| ask her to explain to me more about her religiwhjch | did not know

very well, and | wanted to learn (I dbis to try to learrhow she related to
religion, spiritual relationship and psychotic syorps, hallucinations). {4

session)

DIALOG REFLECTION

Episodes of dialog reflection were common in theupational therapist’s
narratives and they appeared in almost all namati®ialog reflection is
characterized by a form of discourse with onesetgturn to the facts using
different alternatives to raise and explain hypsése As with the reflexive
description, it appears in two forms: centered enspnal judgments and in
the recognition of multiple factors (Hatton, Smii995).

The grammar structure associated with this typeefbéction is observed in
the following ways:l remember the times in which, | think that, | thought
that, | was thinking, | could observe, | raise hypothesis, | try to remember, |
had observed, | have noted moments in which, | have noticed, | have
associated; often in conjunction with expressions that reffera past time:
there have been sessions in which, in other sessions, in many sessions, in
previous moments.

As soon as | finish speaking, F. quickly asks mbdip her make something
to give as present for the girls. (I obsethat she does not say “friends”,
seeming far and unknown, as if her life is emptyrigihds, socializing only
with her mother and grandparents, something thataap_in other sessions
the patient recognizes the lack and need of thesplg in her life, | believe
she is in a process of getting closer to some peagchool) (1 session)

DISCUSSION

Outlining the workability of these categories offdrparameters to identify
the different types of reflection presented in Wréten narratives, focusing
on the grammatical construction of each type aasediwith the intention
of the reflection. Thus, reflexive description, winiis characterized by the
evidence of reasons for the action, showed a grdit@haconstruction
including the action of the practitioner (verb imetfirst person singular,
present tense) associated with expressions thatibedeither intentionality
or an investigative attitude, both of which cleashowed what was implicit
in the decision made by the practitioner.

In dialog reflection, characterized by an enlargeha the mind based on
previous experiences, to explain and raise hypet)ethe grammatical
construction includes expressions indicating eeative action, followed by
the reflection target, and expressions that refeat past time, followed by
narrations of previous experiences related to thesgmt situation. This
structure seems to promote understanding of how emgeriences are
recovered for the construction of meanings reggrdispecific situation.

It is important to note that often there is no widfined line between
categories, as observed when specific fragmentse wecluded with
reflexive structure to describe subjective peraeyiin thedescriptive



narrative category, because there was no future exploratiate line of
thinking. However, this can be best explored irufetresearch, together
with clearer characterization of theeitical reflection category, which was
not observed in the data of this research.

In general, the use of this methodological fornrmalin research that
includes written narratives and reflexive thinkimgy favor understanding
of the following: the knowledge construction praee$ the practitioner; the
ways in which practitioners organize their thougiatsmake decisions and
act; how theoretical references are accessed; lmewops experiences are
incorporated in professional practice, not only fbe construction of
meaning in specific situations, but also in theoggition of standards
(throughout their careers).

Use of the analysis of the different types of rflen in formative
experiences may favor improved comprehension by shedent or
practitioner regarding the reasons for their adtion practice; enable
discussion of these actions; raise awareness aungehow theoretical
references are present in practice; widen theatafie possibilities when the
practitioner faces uncertain situations and cotifigc values. The analysis
also serves as an evidence source for improvediggac

On the one hand, all of this evidence shows thevegice of using these
categories in formative and investigative projegarding the reflexive
practitioner, while on the other, it shows the nded more in-depth
investigations in this field.

FINAL CONSIDERATIONS

The construction of the theoretical-methodologi¢@mework for this
research, focusing on elements of professional tipecincludes the
paradigm of practical rationality, narrative thingj narratives and reflexive
processes.

Written narratives proved to be capable tools ifdn§ the action in its time
and context, thus allowing access to the mind efgtactitioner involved in
a process of reflection on action. The link betweeftection and action,
first proposed by Dewey (1976), and assumed btiieors who reference
this paper, characterizes the specific type o€refe thinking analyzed.
Therein, in order to contribute to improved classifion of the research,
which includes reflexive processes and their uggafessional learning, the
present paper attempts to clarify how to work viita categories proposed
by Hatton and Smith (1995), by creating criteria floe identification of
these categories.
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